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INTRODUCTION

This Youth Employment Training Program Manual is- one of three documents
developed through a grant awarded to Mesa.Conmunity College, Depar,“ent of
Special Educational Services. The grant was awarded by the‘State/Department.
of Educat1on, the Vocational Educat1onal D1v1s10n from Title IIR/Q/E T.A.
mon1es for special prO]ects The monies were des1gn1ted to be used for the

advantaged handicapped; ma1n1y the learning disabled (tBZ;‘the educable
mentally Hahdicapped (EMH), and the emotiona11y,ﬁahdieap§ed (EA):

The Program Manual, Curriculum Guide. and the Career Counseling Resource
Book are ready for dissemination to community colleges and high schools
throughout thé:st%te. The University of Arizona, through the Departmént of
Business and ?a;eer Education, will direct a diSsemination project funded
through a grant awa rdac by the Fund for the Improvement of Postsecondary
Eduéétiéh (F.I.P.S.E;j. Thej§1ssem1nat1on prOJect began -in October 1979 and
continues through January 19817. ‘ '

The three documents, hopefully; contain tﬁ material necessary for

e

commun1ty colleges and high school d1str$%ts toneve]op a strategy for working

‘tbgéthéf to méét the career developmental needs bf'SpééiaT needs students:

This ma'“ai\begins~by bresenting the overall goal of the project and the

p;djettis four primary objectives. The manual provides the reader with the

~ history of the project -and the heéds survey which led to its development.
Unique aspects of the project are présented along with their inter-

.reiat%gnsﬁ?p."A;fiow chart is provided to help the reader to understand

thds interrelationship and the. process a student would follow in the program.

The.actual dissemination process to be followed by the project is outlined

\\\
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and described in this maniial along wi@h a second flow chart désighéd to
graphically depict the procesé. This manual also contains twg sample high
school districts plans for the disseminaticn of the project. Finally, the
manual provides the reader with a tool, the physical demands and working
conditions form; that was found extremely helpful in the project’s fieid
testing: -
The project's staff hopes that the reader will find this manual and
the other two documents helpful in their attempts to assist special needs
students. Any questions should be referred to either, Director Youth
Employment Training Program; University of Arizona, Departiment of Business
and Career Education or D%ré'ct'o'r Special E’du’cat%’o’na’i S’e’kﬁ’c’e’s; Mesa 'C'o'm'm"u'n{ty

College, Mesa, Arizona.




VETP GOAL \

A special needs student in the project will gain the support and the
skills necessary to obtain and retain unsubsidized permanent employment that
best ascribes to his/her individual abilities and interests.

YETP OBJECTIVES ' J/
-- To provide a bééfééééﬁaéFy education experience in Wb;k survival

skills training for selected secondary and postsecondary special needs

experience: )

,,,,,

-~ To develop for edch special needs student selected for tHe project

4 postsecondary career and educational plan (Individual Career Plan).

2= To provide a transition for selected special needs students between
their secondary experience;and the community college or other postsecondary
experience.

-- To introduce special needs students selected for the project to the

HISTORY AND NEEDS STATEMENT 7

In 1977, the Vééﬁfiéﬁai Fducation Division of the State Department of
Education identified that postsecondary opportunities for special need
students were limited. They identified the frustrations felt by secondary
vocational and special ediication edicators when they attempted to refer special
needs students to postsecondary "appropriate" career and vocational sreparation

programs . o ;

¥
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In 1978, Mesa Community College conducted a county-wide Occupational
Needs Assessment and Research Project concerning the postsccondary needs of
handicapped studénts (as defined by Section 504 of the 1973 Rehabilitation
Act). The assessiient consisted of a survey questionnaire sent to high school
cotinselors concerned with special edication, comiunity agencies who serve
special needs students and dssoc1at1ons that represent spécfai needs groups.
Pbtehtiai empioyérs of the spéciai deeds Studehts were also, contacted through
of the postseconddry occupat1ona1 needs of spet1a1 needs 1nd1v1dua1s

Employers, counselors, handicapped individuals representing different
associations, and commuﬁity agencies which serve the handicapped, were in
agreement that 1arge nunbers of handicappeds vocationally oriented. 1nd1v1dua1s
leave their secondary educat10na1 experience not fully prepared with the skills °
necessary to 1) tha1n/reta1n Full time uhSUbs;d1zed employment; and
é) have sufficient ihdébéﬁaeﬁt "1iving skills" to 65taiﬁ/haiﬁtaiﬁ adult
independent 1iving (i.e.; English and reading proficiency skills; communication
and assertiveness skills; math and money management .ills).

During the Sbfiﬁg semester of 1978; a gér{és of five workshops were hé]dj
with high school counselors who worked with vocational advisement of handi-
capped students. The counselors represented different types of high schools
and district systems from smaiier;rurai systems, such as Chandler, to large
urban systems, such as Phoenix Union High Schaol District. The counselors
were asked to‘heip thé;eommunity college district to %déntify the major
postsecondary career canseiing and vocational needs ofbspeciai needs students.

As a result of these needs surveys, a project was deve]oped by Mesa

ﬁommun1ty Co]]ege and funded Jo1nt1y by the State Department of Educat1on;
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Vbtdtidhai Education Bivision, and the Governor's Office of Lconomic Planning
and Developiicnt. The projoct ionsisted of the development and field testing
of course curriculiii, -methods for the identification and recruitmeit of
handicapped students, and career and vocational adviscient and counseling
procedures with the haridicapped. The dctudl products produced by the project
are: 1) a carcer advisenent resource book: for votational counselors who
work with the handicapped, 2) Q1ig program menual: outlining ¢ successful
dppﬁoacn to the identifications recruitiment, dssessient, and individual carcer
planning meEHOdé for assisting hand}capped students to gain access, and to use
pvoduct1vely, a postsecondavy experience in a comnunity CO]]OQL sett1n9 Thel
manual outl1ne> the necessary ro]e responsibilities for both secondary and
bdstsethdary)pergehhei.ihVé?Véd'WitH the programn's implementation and ongoing
- 2
success; and. 3) a cuvr1cu1uw gdidé’ outlining on a class by ‘class basis, the

goals and objectives, euggested actimities and differential teaching techniques

* found most successful with'different ypes of special h;éds students :

O

ERIC

Aruitoxt provided by Eic:

The proJect out11nes a method for(?dent1fy1ng and recru1t1ng special

needs students in the beg1nn1ng oft thelr senior year of hlgh schoo], who wou1d

|

need a postsecondary éxperience toﬂié%cessfu11y compete in the 1abor market

o

These students are then récrui ted andQenro11ed (durihg their Second seméSteri

senior year) concurrently in the flrst course outlired in the curr1cu1um

. &
¢

postsecondary experience and allows. for proper college orientation, career
and future course advisement, job retention skill learring, and beginning
life skills training. The first course is followed by the student s v

v
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toward his/her godls. This was developed in conjunction with the Stdate
Depdrtmeit of Lducation).
PROJECT APPROACH ™ —_—

\:\'

N < ) -

The project has several unique features_and an explanation of thesé
tedtures iidy help the conceptudl understdanding of the entire project package.

PROJECT FUNDING !

- N o

‘ The development of the project and ils dissemination has been iupdod by
federal and state graﬁt mchiéé. The project, hhwegér, once:eéiabfishea between
a high school district and a e¢onmunity college will not need federal or state
grant monies to continue. The moncy needed for the project's continuance
comes from the student fees and the state education monies generated by

\ :
student enrellment in the community college:
More specifically; the project has two major staff roles necessary for

its proper function. The community college coorQthtor;s role {(a limited
role--not time consuming and explained in detail Tater in the manual) would

'ipé assumed by tre most appropridte pérson'On the community colleqe campus.
The role reésponsibilities 55u1d be assigned to the appropriate person as a
part of his/her larger college role without necessary added expense to the
community college. The roje responsibilities are Timited and mostly related
to comnunicating information concerning tpe policies and procedures of the

comunity college.
H"’“The.M6hié§ gene#aiéd by the enrollment 6f the students would be used to
pay the salary (as visiting faculty or part time instructor) of the high

school person chosen and trained as the inStructor/coprdinator in the project:

e 4 »i
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The instructor/coordinator would be hdjd the community LG]IOQU Ustnhiishbd
rate for any "visiting tch]tY” (OY part, e instructor; whichever it is
Jdesignatad) who would tedch the semester hours désignated tor the class.

The payment -would be beyond the person's’ daytime contract with the -high school

district and-be considered a Separate part time position.  This arrangement |
N . * . ’
ot having High school instructors teach as "viviting taculty" is an already
o ; , , , . I ,
cestablished prdactice in mosts conmunity college districts in Arizona and should

not credte unusual ditficul Ly. .

Iﬁv |n»ttu(tor/(oord1ndtor needs to ‘bé (OmponSdt(d b(c\ 5o of the timé
and knowlodqo needed to perform the role. 1he role of instrictor/coordinator
(which is/described in more detail 1aterj is the%keystone apon which the projoct
§< constructed. The %hStructbr/céordinétbr is the persoe responsible for the
selection; recruitment,; and enrollment of the students and the teaching of the
class: Commensurate pay for these responsibilities is the only insurance that
. the_héSt qualified ahd'ébbfbbFiéte person would be iﬁtefésted in éssuming the
responsibilities of the position:

'The devetopeks'bf this project a1§o realize that ma;y abbfdbhiate stUdeﬁts
need1ng this type of exper1ence may not be W1111ng or ab]e to pay the ”student
fee" {tuition in some situations) charged by the comnun1ty co]]ege for the
course. Where this is a deterrent to the student's 1an]vement; the project
suggests two alternatives to the student or his fam11y be1ng respons1b1e for
the student fees. If the’ student is ]1g1b1e for CETA (Bhy handtcapped individual

6o : . : e e e T
is qualified and any other individual's qualifications can be established by
@ ‘l
DES or CETA office), CETA can pay for the student .fee. as part of “c]assroom
training”. This may take some negotiation with the local CETA prime sponsor,

for which a model\SSFs exist:in Maricopa County.

. 4
) ; ) ;;,
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The second source of funds to pay far "student fees” (tuition) is thp
L .
office of Vocationd] Rehabilitation. For many years Vocational Rehabilitation
has pdid Lho coiicgv fees (tuition) of students who qun]%fy Tor-fheir services.
These are two potentidl sources for those students and their families who
cannnt afford the init€a1 student fees no mitter how low. Without these
resources'thu instructor/coordinator must only seloct-rocruit students who
~can (with thoir family's assistance or not) d(?bnd to pay the student fee:
This can severely Timit ‘the project's scope and e]iminate some of the students

who need it most .
ROLL OF INSTRUCTOR/COORDINATOR

As ﬁentioned ubﬂve; the n01e'0f instruttér/cnord{natOF is the keystone
O?-tne pfdieét'e gu<ceJJ: For an adm1n1strdtor to offer the pos1t1on to
anyone 1t 1s vital he/she understand the know]edge and ab111ty needed to
perform the functions of the job. The major role components of the DOSitiOn;;
_d;e iden;jfigéﬁjpn of apptopr§ateAstudénts, recrui timent of these students,
5 enrollient ot these Studentsr(n;th'the assistance 1 the college coordinator),
and flna11y 1n§trugt1nq the aétua] elass~3:

To 1dent1fy the dappropriate students the 1nstructor/coord1nator would
need to work with or have direct con%act with\jndividua1s\who work with the
special needs students in the school district. The instrictor/coordinator
needs to know the students who will need'd postsecopidary gxperience/versus
tnOSe who are sufficienfiy prepared by fﬁeifléeédndary exnefiénce to obtain/

\ ) . : . < -

retain an appropr1ate 1ob o

Th1s ca]]s for much more than JUSt an academic ~ test resu]ts or1ented

P

. V‘ -_
decisron. The 1nstructor/coord1nator'w1]] need_tovexerc1se his/her profassnonéF
: . S : : L L :
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judgment and use his/her experience with the students (augmenting the test

results) to identify those students who need and can use a postsecondary

ihstfﬁttdf/édéf&fhé%df knows the students diféét1§ or works 6163é1y with those
close to the students. This is a major dynamic in the project's choice of the
high school person to teach the class. <
‘ The second major role responsibility of the instiuctor/coordinator is
that,of recruitment. Once identified ech student needs to have the benefits
of the project explained to hif/her, :Thé student’'s pa;ents fiay need to be
contacted and financial arrangements nade for the student to take the course.
As iientioned above CETA prime sponsors or Vocational §éha§{iitation iight have
to be involved to pay for the student's attendence. This init%aiiy can be a
time consuning process and should be much Jess complicated and time cogsumfﬁg
once the project is established and students are kaniedgeabie of the project

(self referrea)h‘ | 7 |
Depending on the enroliment (registration) requirements of the community

college the next major role function of the instructor/coordinator is to get

the proper number of students to constitute a class (this varies with different

community collgges) to enroll: The instructor/coordinator will need to work:

with the cofmunity collgge coordinator to learn: the proper procedures and

enroll the students correctly: . ; 2.

-~

The last major role function of the instructor/coordinator is to instruct
the class itself. The first module s designed to be worth four hours of
hours that the instructor/coordinator is paid for constitutes the individualized

Ctiie suggested in the curriculum g@ide tor the coordinator to work with the

* 7
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community college coordinator and the students’ wark supervisors and the time
to take care 6F'édhinistfative details of the class. The instructor/coordinator.
Will need the extra time to be knowledgeable of -each student's work experience
and to help and counsel the students:

The person se]ected for the 1nstructor/coord1nator will need:to have

VSpec1a11zed know1edge and qua]1t1es vCommun1ty co11ege cert1f1cat1on7requ1ke-'

ments for visiting faculty might also limit potential candidates. Whatever
the other local requ1rements, the cho1ce is extreme]y 1mportant to the success

_of the prOJect. Once the d1ssem1nat1on process is over and the YETP trai n1ng
Staff have left the proaectr 1ts cont1nuat1onsand success depends on the

1nstructor/coord1nator and the adm1n1st?ators that SUpport h1m/her : The YET?

El

training staff have found that individuals in the following high sch001 positions5

special education teachers, career and work exper1ence counse]ors, speC1a] needs

vocat10na1 teachers, or soc1a] workers who work w1th special needs students.

ROLE OF COMMUNITY COLLEGE COORDINATOR

The ro]e of the commun1ty college coord1nator is much Tess 1nvolved and
less time con5um1ng' The major over-all role respons1b111ty is to act as an

1nformat1ona] resource and contact person ak the commun1ty co11ege for the

1nstructor/coord1nator. The 1nstructor/cooﬁd1nator will need to have a contact

the progect Systems Ana]ys1s has repeated]y po1nted to the rieed for a person
on the outside of a system to have a contact within that system if he/she is

to function well in an auxiiiiary capacity to the system. Comnunicatjéns are

10 : /
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w1th1n the system. ‘.5
Thus the community eol1e§¢ coovdinator's main function is to assist the
' ihstFUCtdk/cobkdihatdk‘ih understanding the system and preyéding good channels
d# coﬁmunécat%on. More sﬁéci%icaiiy the community college coordinator will

1. To ass1st the h1gh schooi coordinator‘in becoming a part time ,
instrictor and to orientate h1m/her to the college serv1ces that
are out11ned in the curriculum quide.”

é, " To secure a room for-the class (on campus prete?abiy)

3. To work out a co]]ege reg1strat1on procedure for students that
-1311ows for the1r Spe£1a1 needs :

5

Onceé these three systems are set up, the ro]e of the commun1ty co]]ege coord1nator
will become that of the contact person for the 1nstructor/coord1nator
:”ﬂs Wéé'SﬁégéStéd eafiieh; the YETP bhdjeét director will work with the

\'

to funet10n in th1s role: The YETP progect staff have found that several Job
: c]ass1f1cat1ons on a typ1ca1 commun1ty co]]ege campus 1end themselves well to
the inclusion of the commun1ty co]lege coord1nator These most commonly are:
spec1a1 Sérvice personne] or: counselors ass1gned to work with spec1a1 students
COht1hU1hg educational Staffs career adV1SOrS, and/or vocat10na1 education
pe;sonnei who Wdrk in the special needs area. o
* CURRICULUM DESIGN
The curriculum was written to meet the requirements for acceptable courses
in the MaFiédbé County Community College District. The cakriéu1um should; '
however; meet the requirements of all the other community college districts in

the state: Module I, in the curriculum guide; contains ‘th¢ equivalent of four

4/[ ': 1

.o
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semester hours of course work. To best meet the requirement of the community
college the course was divided into two, 2 semester. hour courses desiénéted
as SN100. and and SN101 ('"SN" aéaag'3§égia1 Needs). They are however taught
and presented in the curriculum éui'de as one' four hour 6oUF§é' 7

Th1s f1rst course in Module I is designed to be taken by h1gh schoo]
students concurrently dur1ng the second semester of their senior year It is
designed as a transition course introducing the student to the_commun1ty college
‘and its resources: There are of ‘course many;boSSibTe'Qariqtithi one in-
particular occurred in the %ieid‘testfhg of the curriculum at East High School
- in Ehoéhix It was discovered that students, other than sen1ors, who were
potent1a1 dropouts couid ga1n rénewed 1nterest in school when they exper1enced
" an alternative to the traditional high school program.
| School districts may decide not to limit the project to just seniors.

The curriculum, however; is designed to facilitate transition to and identifi-
cation with the community coilege. Adaptations are,; of course, bossibTe and
encouraged by the YETP project staff.

Module 11 (SN102) in the curriculum guide is designed as a two semester
hour course. A student will not be required to have taken Module 1 (SN100-
SN101) before taking Module 11 (SN102). This course is designed for students
who are out of school and working full timé who want to learn job retention
and job advancement skills. It provides a supportivé environment to discuss
and process job di?ated difficulties while learning job survival skills.

Students who have completed Module I, who are employed and need additional
support and additional exposure to job survival and job advancement skills;
will be encouraged in their ICP (Individual Career Plan) to take Module II:
Other sources of students for Mdd:ie I1 include CETA programs where the CETA

12



c11ent is found. to need job survival and job advancement skill tra1n1ng The
Department of Vocat1ona] Rehabilitation is another referra] source of students
~for Module 1I. As their clients are placed in jéBé; enrollment %é Module 11
‘would ennanéé the students' retention in their work position:
 Like Module 11, Module 11, 15 a two semestér hour course. As with
Module 1, Modile I11 does niot need to be preceeded by Module 1. Module I11I
is designed for students who need “job search skills: It takes students who
are not siployed or are employed in the wrong jobs, and §ives them -the skills
necessary to find the jobs best suited for them. -
Stndéntswwho have completad Module 1 who find thémselves unemployed ;r
wrong]y employed are encouraged in the1r ICP to take gpdule 111 f1rst Ind

to take Modu]e I1 once they find the right job and want to retain it.

the course provides excellent suppqrt for CETA hard to place clients and for
assisting vocational rehabiiitation counselors in placing their clients.
Podu]e 11T should prove to be an excellent referral source for these two
’fagénéies éha a Tinkaéé for the student to other appropriate classes and

resources in the community college.

INDIVIDUAL CAREER PLAN (1CP)

A copy of the Individual Career.Plan will follow this description of it
and its function. The ICP is a postsecondary career and éducational plan 7
modeled after the Individual Educational Plan used in the high schools: It
attempts to formulate an assessment of the student's job orientated strengths
and weaknesses into an individualized planned program of postsecondary study

and work skills development:




R rqg;ffijgrﬁ o
) of théélajor objectives of Module I is the development of the
P -t . Y 4
) R o
: siuﬂ%ni-s"ﬁé% e career plan is worked out with the student's 1nvo1vement

. v\‘

and‘%he;end prop %i 1s in a rea1 sense, his/her p]an It is felt that

1
I

':l
P

fst vgnts must fee1 a sense of ownersh1p or the document will have 11tt1e real

ﬁmpact on the studengvs work and career decisions.

u &

In Modu]e I1 the work in deve10p1ng the ICP is either rev1ewed (for those

5

who have had Modu]e I) or begun in the first unit of the MoQu]e. The deve]op-
ment of the plan is critical to the student's motivation and a Sense\of a
positive work Future. 'For a more thorough understanding of how the student

is 1nvo]ved in, deve]opment of the ICP, please refer to the curriculum guide,

Modu]e I, Un1t VI——“Your ICP and You" and to Module II, Unit I.

1



“PERSORAL HISTORY:

e

' INDIVIDUALLTED CAREER PLAN

Place of Birth:

Narie: o S
{Last) (First) -~ (MddTe) ¥ (City) [State] (Courity)
L Age: o Sex:
Address:— — - . - (Years & Months) M or F)
| Parents’ Names: = o
(Mother) {Occupation)
Social Security Number: S . e
hone: | et Toeamtion
Wte of Birth: ¢ ? o Date of Evaluation:
(Month) — '(Day]  (Vear) ;o
past Enployment: Current Employment:,
[PTage] (late) B (Plice] [ate)
[Pace] Date) “TSiinrii o) (Phone]
[Place) (Date) (Place) (Date)
(Place] i ~ ate) “TSupervisor) / (Phone]
- (P]ace)iii - (Date) > 8 (ﬁ]ace) g W([Eei)
‘(5upervisorj*ﬂ TPhone|
¥
ol




ACADENIC HISTORY:

Name of School: - ‘
*Location of Schion!: L | .
| ity and State] o
Graduation fron High School Date: E——
[Ves) (o)
Placement in School: o o I
(Reqular] {Special] (Highest Grade Completed)
_ . )
- Reademic Accomplistments: -
P Skl ~ Inprovenent Inprovenent | Functioning
s | Mastered 1 Meedad _ Shown Leve]
. Yes Mo - Lles Mg Yies No
= Reading " ‘ | B -
4] STt ! i
pelling e ——— i | ~
Perception SN o
Ma th - s sl SR _7_ _________ e e
T
fre foc. oo 1 | L L
Tools I
ocesses | | I
Use of Honey | oL % -
Genera) Appearance e )
Other (Indicate) ' i _ o
. S 1
T | \ -
. i ] — :q:*’* (-

Full Tt Provided by ERIC.
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RECOMMENDATIONS: "+-

Academic Prognosis:

Personal/Social Prdgiééiﬁz
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Vocational Prognosis:

-

Additional Information:
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Directions: Circle the numerical position on the number line be]owpggg% wéﬁke5
Characteristic. This nymerical position should corresp¥nd t

0 the
B level of predictability’ resulting from vocational assessments con-
2 ' -ducted on each individual processed through vocational assessment:
;' %‘
AiTity to work Andependent]y oo . o F
(Low) : P ~ {Hign)
T ~ 2 3 - 4 5 T
Additional Comments: - } v : '-(/
% -
~ Ability to follow instructions. o
(LOW)77 - o T/ T 7::':;i,:::ﬁ::::::;l;;:;i;_::li,L-;.__,<..'-_,,,;,,L_,_ (H1gh) -
1 A 2 3 4 5 ‘
Additional Comments: .
; - . .
Abiiity to maintain bhysicai Stdmina. , :
(Low) - ({High)
1 2 3 4 5
Additional Conments:
5 5 ;
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.. Ability to concentrate on tasks.
{Low) '

:t';_

|

S R

Additional Comments: . -

 Ability to maintain motivation. - R » 7
(Lowy A
S T T 5 e 5

P

Additional Comments:

,
4
A

~ Ability to communicdte. ,
(Low) - . - . : : ) ... ... High)

1 2 8 4

(Ga]

&Addrtional Comments:

B I\b 1 ] 1 ty t()-jimkv <1'ii<, 1 S10ns -
(Low)

1 T » ' 4 1 0

(Hiqh)
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~ Ability to maintain even temper.
(Low) ’ :
T 2 3

(High)

Additional Comments: ;

~ Ability to believe in himself/herself.
(Low) ] _

, ,, (High)
1 2 - 3 ~ 4 - 5

Additional Comments:

>

 Ability to work under supervision: ,
(Low)_ ) S
1

2 3 4

Additional Comsients:

. Ability to compete. .
(kow) : o )
2 3 ] 4

T
) ;i.léggjtionaI Comments :
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Recommended College Courses:

Other Placeiment Recommendations:
Vocational Rehab Yes No 7
VR: Office ._______ Counselor

[l

Referral

Types of Vocational Training Needed:
SUMMARY OF CAREER ASSESSMENT
Zriﬁ,;,,, ,,,,,,i
Steps Necessary to Carry Out Career Plan:
Instructional Objectives:
R
Signatire d%‘f?}iﬁatbr
Date of Evaluation -
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jave learning
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STUDENT INVOELVEMENT FLOW CHART

PHASE 11
Enroliment

Once the high school
coordinator/instructor
recruits sufficient high_
School stiidents to satisfy
cldss size requirements at
the local community college .
the high school coordinator/

~instructor and the collége

coordinator arrange for the
college registration of the
students

Exper1ence has shown that
these students usually can not
be expected to part1c1pate in
the reqular college regis-
tration process and will
need special help:

Monies to pay the student
fees will need to be arranged
for through CETA prime spon-
sors, Vocational Rehabili-
tation, and the student
and/or the student's parents.

PRASE [11
Actual Class

The high school coordinator/
instructor teaches the class
preferably on the community
college campus to the students
at a_time_they are not already
involved in their high school

program Late afternoons,
evenings, Saturdays are populak
options.

Students gain support-skills
and gain 4 college credits for
their participation. The
student develops his/her_
version of the ICP {see Cur-
riculum Guide, Module I,

Unit VI "You and Your ICP“
The _high school coord1nator/
fessional ICP for schooT and
community agency use.

PHASE TV
ICP Iniplementation

Depend1ng on the ICP the
student takes add1t1onal
college classes (once
graduated from high school),
SN102 - SN103, or other
appropriate classes, goes
to specific training progran
or finds full time employ-
ment cont1nu1ng his/her
education on a part time

basis:

(™)
ta



DISSEMINATION PLAN FOR YETP

A combined federal government agency for H.E.W. and D.0.L. has awarded
grant monies to the bepéf{méht of Career Education, College of Education,
University of Arizona. for thé dissemination of the projéct state wide. The
d1ssem1nat1on prOJect is to beg1n in October, 1979 and to be comp]eted by
January, 1981. The PrOJect Director and other staff have been se]ected

The field testing of this project's curriculum was completed with Mesa
Community College working with €ast High School and Mesa Central High School.
“!Hﬁﬁé program manual and the curriculum guide are ready for disseminat Yon .

Phoenix Union High School D?éf?iéf;nGiéhdaTé High School District, Tempe
bnion ‘High School District; Scottsdale High School Bistrict, Ehahdie; High
'School, and the Mesa High School Systems have all shown interest and given

suppoert for the project: Several other school systems have shown interest

but are awaiting contact from the Comfiunity Collegé in their aréa. Counselors

from high schools in the valley have met with YHIP staff, and have given their
adv%gg as to the best dissemination of the prpjécl The project is now ready
for impiémenting the dissemination, to first-fthe communi ty toiieges in the
Mar1copa County Community Co]]ege District, Pima Commun1§y/€o]]ege and then
to interested community college and high school d1str1ct£ throughout the
state. )
The current 1979-1980; Youth Employment T;aihihg Pregram's goal is to
assist i; the implementation of the Youth Embibymeﬁt Trainihg brogram in other
_ community college and high school districts throughout the state. This will
be accempiiShed by conducting regional dissemination and training sessions in
each community served by a éommunity college; or community college district.

The reg{Ohéi dis€emination and training sessions will bégin in the Maricopa

24



County Céﬁﬁhﬁ?fy College Diétkiét and Pima Community €ollege District where .
the procedure for instituting and conducting these trdining sessions (which
will. be described later in detail) will be first field-tested, evaluated, S

training sessions will be followed by a Progress and Technical Assistance
:gession. These sessions will focus on problem identification and problem
soiviqg concerning the impiémentatioﬁ of the program. It will be provided
to the High School and community college staff designated to implement and
conduct the program.. The session is designed to occur three to four months
after the initial dissemination and training session. Consultation with the
Project Director will also be encouraged and made available to the community
college coordinators and high school coordinators/instructors in- the program
model plan.

The model for Tiﬁkagéé between the program in the community college;
high school aiéfFiéfS; local manpower programs; and VbéatiOHéT rehabiTlitation;
will be presented in the regional training sessions: This model was developed

Rehabilitation in its current field testing of program curriculum and .
implementation methods. ; _ i;A\ E

Thé Maricopa County §ommuhity College District YETP staff, in th?ﬁr
original development proposal, contacted a representative of the State -~
Community College Board, the Career and Vocational Department of the University
b? Arizona, the Aduit‘Eduéétién Department of the Arizona State University,

and individual community colleges in the State of Arizona. The above mentioned
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to provide a postsecondarj introduction to career; vocational; developmental
and life skills training of this type in the State of Arizona and no one was
aware of one like it anywhere in the country:

The following dissemination plan for the Vouth Employment Training Progran
is a two part phased approach. The first phase is dissemination to colleges
in the Maricopa County Community College District and Pima Community €ollege

Pistrict: The second phase outlines the approach used to disseminate the

Regional Dissemination and Training Session = MCCCD = Pima Comnunity Collége.

Each Predident of the. five caaﬁuSés and Rio Salado College will be asked
.to designate the most appropriate person on their campus to participate in
the role as the Community College Coordinator. The role exceptations are
outlined in this program manual (once the Program begins; this is not a time
ééﬁ§Uﬁ§h§ role, and is designed not to take more than two or three hours per
week) : Suggééfibﬁé are given to the presidents; as to whom on a eammuﬁity
college campus; would best fulfill this role; i:e:; a career advisor; handicapped
counselor/advisor, vocational eddcational or continuing education administrdtor:

When each college coordinator has been chosen, given the three manuals, %

briefed as to the project; and had their role résponsibilities explained; the .
first ﬁegionai Dissemination and Training Session would be held at individual
colleges inviting counselors, vocational education administrétors, career
advisors, continuing and development education personnel. The purpose would

be to give an explanation of the project, and to introduce to the areas
affected by the project, the person and the role expectations of the program
o - » \

coordinator. . |

26
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Regional Dissemination and Training Sessions - Phoenix Metropolitan High
School Districts

. Each h%éh school district Superintendent and district Director &f

Spefﬁa] Education and/or Director of Vocational Education in those areas not
aiﬁéaay served by the éUFFéﬁEbbféjééE would be contacted individually, |
exptained the 5fagﬁam and giVéﬁ the three program documents. The project
Superintendent would be asked to send the person sel%cted as the 1nstruc%0r/
coordinator to a one-day Regional B1ssem1nat1on and Training Sess1on to .
discuss how this projeCt might function in their district. (A substjtute for
the day would be paid for by YETP.) ThéiSéSsiOn is necessary because of the
complex role of the high school coordinator/instrictor ’
(The commUhit§<coiiége course is taught by the appropriate high

school faculty person. They are paid by the college as visiting

faculty for the four hour course--two hours of class time; and

two hours for coordinating work experience and counséling activities

as outlined in this p@ogram manual and curriculum guide.)

It is important for eééh high school and/or district to understand the
bkdjéct and choose the most appropriate person for this role. In the current
prbjéct 1nvo]v1ng the Phoen1x Union H1gh School System, and the Mesa H1gh
School System, it has proven invaluable that adm1n1strators 1nvo]ved with the
project understand thg projéét fully and the importancé of selecting the

individual for the cdordinator/instructor role.

dglntgﬂeglgnalfD1ssem1nat1gn and Training Sessions - Individual Commun1ty
College Coordinators and Local H}gh School Coord1nator/Instructors

\23 ~Once the program is ékbiéiﬁé& and the participating community colleges
and high schools have chosen their coordinators; an individual planning and
training session would take b]été with each community édiiégé'ahd'thé high
schools geographically connected: Those high schools ihféféétéd in developing

27
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the project and not geographically dccessitie to 4 'community college caiipus
would meet with Rio Salado Commuriity College to develop linkage to a community
college. The Project Director would meet with the high school coordinators -
and each comiunity coiiegé coordinator to assist.in f{nding solutions to any
problems unique to their institutions. )

At this point, the project should be ready to begin the second semester
of the senior year with students identified and recruited by thé school
-Ebbfdiﬁéibf/iﬁéf?défé?. The Project Director 'will, however, be available for

corisultation with the coordinators.

Follow-up Implementation Session . .

v

initial training. This session would focus of~problem identification and
problem solving techniques for diffigalties in the program implemerntation
experienced by the coordinators. The E}ojeCt pirector will also be availabie
for consultation whenever the coordinators experience blocks to implementation :
The scheduled session, however, provides a structiured problem evaluation
process and provides impetus for the process of implementation. In the

current projects'’ ﬁiaffuhding evaluations of the development process,

periodic problem assessment and evaluation sessions have proven invaluable
to keep the process of implementation moving and vital.

b3

Project Evaluation . - ﬂ
. . - '—{.

The Project Director wilP™adminjster the post-dissemination evaluation

questionnaire to the community college and high. school personnel involved
With the project (i.e.; Vocational Education Administrators. Special Education
- Administrators, Counselors of the Handicapped, and Coordinaters of the Project:)

28 ~




Studerits involved in the project and their parents wil} be asked to

evaluate the impact of the project in meeting its goals. Communcity agencies
such as CETA prime sponsor and Vocational Rehabilitation porsonnnL will also

K1 be done .

be asked to partigipate. The dissemination evaluation process wi
in consultation with the Research and Development Directors of the'community
college districts involved in the project. o S

)

Regional Dissemihatibh;éhd~Tfaiﬁiﬁg Sessions: €Community Colleges State Wide

The remaining community colleges in-stateywill be contacted individually
and the project explained: Those interested in developing the project will -
be asked to host the Regional Dissemination and Training Sessions on their

campus. The appropriaté high school administrators would be contacted and

,(invitéd to the traihing SéSSané. bAS with the Maricopé éommunity College -
District, those interested would be asked to designaté a coordinator/instructor
-at the high school level and allow that person to attend a program implementation

session with the community college coordinator. The project will pay for a

teaching substitute for the day missed by the high school coordinator/instructor.

.
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DISSEMINATION FLOW CHART

- PHASE 1 PHASE 11
* The Project Birector The Project Director W111

meets with community college  contact appropriate high school
Presidents to exp1a1n project district administrators to -
and:ask assistance in explain the project and dis-
implementation of the tribute the 3 progeem documents.
project at the college | Where the high schi | district
campus. " wishes to part1c1pate the
| administrator i asked to
1dent1fy people most appropr1ate
for the high school coordinator/
instructor role.. A.-high school
coordinator s selected, i
explained the project and given
the program documents: Al
coordinators are then invited
to an all day Training and:
Dissenination Session where
they are trained in stydent
identification, recruitment,
enrolTment and their teaching
- the curriculum,

Partitipétihg Colleges
appropr1ate_per50n on campus
to assume the role of college
coordinator. - The college
Coordiator is given the 3
program documents and given
an explanation of his/her
role responsibilities in
the project. To further
assist the college co-
ordinator 4 training and
d1ssem1nat1on session 1S
scheduled on the individual )
colTege campus to explaim™
the project and role of the”
college coordinator,

People on.campus who. - -
usually need to be invited
to this meeting include:
counselors, vocational
education personnel; career
advisors; continging educ-
dtion personnel; special
services personn:| and
developmental education
persofine] .

In larger metropolitan areas
an agditional training session
involving the college co-
ordinator and the high school
coordinator/instructors in that
college's area is advised.

The PrOJect Director is avail-
able for consultat10n should
problems exist.

ERIC 4]

PHASE 11

Follow-up inplementation

SEssion

“The Project Director
schedules @ "Follow-up
Implementation Session"
with each participating

community college to assess

progress and assist problem
identification and problen
solving where necessary.

The scheduled sess1on
provides a structured problen
evaluation  process and
provides impetus to the pro-

cess of mplemente{\on
]

PHASE IV

Project Evaliation

~The Project Director
will conduct a project
eva]uat1ep with the con-
sultation of participating
high Schogl and community
college districts. This
evaluation will consist of
instrunents given to
appropriate-high_school
and community college staff,
Studenits ;. parents,; and
community agencies where

Tnvolved,



OBJECTIVES; AETIVITIES, AND TIME LINE
OF THE YETP BISSEMINATION PROJECT

Bbjectives

1.1 At the end of the dissemination project each community collegé in the
Marijcopa Community College District will have instituted the Youth
Employment and Training Program on their campus.

1.2 In at least 10 high school districts in Maricopa County; a person to
perform the coordinator/instructor role will be chosen and trained to
conduct the Youth Employment and Training Program in their district
and coordinate this with their local community CO]]égé counterpart.

in at least four community colleges and correspondirg high school
districts outside Maricopa County.

1.4 The Youth Employment and Training Program will be instituted in
community colleges and high school districts w1thout the need for
further federa] funding after this d1ssem1nat1on and training phase.

Activities

1.1.1 Hire Staff - program director and half-time secretary. S

1.1.2  Meet with community college campus presidents to have them des1gnate
the coordinator for their campus.

1.1.3 Conduct in-service tra1n1ng session for the conmun1ty co]]eges
coordinators--give each coordinator copies of the Counseling Resource
Book, Program Manual, and Curriculum Guide.

1.1.4  First Regional Dissemindtion and Training Session for community
college counselors; vocational educational. administrators, career
advisors, continuing and developmental education personne] to
1ntroduce program and coordinator role function to those who would
most often come into contact with the project.

1.1.5 Project Supervisor and each co]]eqe coordinator meet with the h1gh B
school coordinator/instructors in their area to work on coordinating

project implementation.

1.1.6  Follow-up “imp]ementat1on“ problem identification and problem solving

sessions with each college coordinator and high school coordinator/
instructor.
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Project Supervisor is available for consultation regarding\implementation
difficulties experienced by coordinators.

The post=dissemination evaluation questionnaire will be administered
to community college and high school personnel involved with the
project. ]

Contact high school districts in Maricopa County and provide €ounselor
Resource Book, Program Mariual and Curriculum Guide to the District
Superintendent, Director of Special Education and the Director of
Vocational Education. «

Interested h1gh school districts will send a representative to the
Regional Dissemination and Training Session. .

H1gh school districts choose the most appropr1ate pérson for the
coordinator/instructor ro]e

Progect Superv1sor meets w1th high school coordinator/instructors
in training session.

(Same as 1.1.5)
(Same a5 1.1.6)
(éémé‘és 1.1.7)
(same as 1.1.8)

made at the August Vocational Educational Conférence. The dissemination
mater1a]s will be made availablé at this conference.

A presentation of the Youth Employment akd. Tnii;;ng Program will be

Each community college in the state will be contacted and prov1ded the
three ’dissemination documents.

H1gh schoo] d1str1cts geograph1ca]]y connected w1th commun1ty co]leges

interested in the prOJect will also be sent the dissemination materials
and invited to a Regional Dissemination and Training Session to be helc

at the local comnunity college.
The Regional Diﬁsémihdtibh and Training Session to be held at the local
community colleqge:

A Fo]]ow up Implementation SOSSIOH to be held with commun1ty college
coordinator and h1gh school district coordinator/instructors.

difficulties vkp(rl(n<(d by (oordlnutnr

14



1.3.7 The post-dissemination evaluation questionnaire to be administeéred

£1.4.1 The section of: the pdstédiSSémihatiOn evaluation qUéStiohnairé 'dé'a]i'ng
with whether the program was institutéd as desigrned (without néeding

- federal funding to help if operational) will bé examined to determine
if Objective #4 was achieved. :

Exdnples of High School Dissemination Plans

!
v

Two sample high school project dissemination plans follow that were
developed by individuals in those high school districts. The names of schools,
individuals, and agencies have been changed but, the ééﬁéiéé should prove
helpful in-assisting those interested in the project to identify steps to be
fékéﬁ to implement the project: The samples are very different in their
approach and neither should be considered as an exact model to follow: They
are only examples of what twe individuals decided was the Best'approach in
théi? respective systems:

* One should be aware of the UniQUenesé of their our Ssystem and déVéiop
a plan that reflects the same, The Project Dirééxg}'wgii assist individuals
in the developmént of their own plans. It is-advised, however, the interested

school systems develop such an implementation plan where possible.

/‘ i‘ )
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o _YETP _DISSEMINATION PEAN FOR
' « SUNRISE ;HIGH SCHOOL DISTRICT
(Sample 1)

Timeline

Start End

Aug; 20 - $ept; 7 - Contact Sue Sm1th D1rector of Except1ona1 Student

Programs and Gu1dance Services of the Sunrise School
System;. at 1010 Noway Road; Sunset; Arizona 85999;
‘Telephone No: 111-1111:

Update _her_on the progress of the class for
exceptional students {SN100 -.SN101) to be offered
- during the second_semester of the 1979-80 school
year at Sunset College for Sunrise High School
Students.  Ask for her ®upport and help in the.
d1ssem1nat1on of 1nformat1on to the high school.

Department Cha1rpersons s

Sept. 4 - Sept. 1% - Have Sue Smith or appointée maké Short présentation:
to the principals at the Superintendent's Management
Team Meeting. Explain the purpose and objectives of
the future program and the need.for involvemernt of
the ESP Department Cha1rs and ESP couriselors to

start off the program effectively.

(On]y an announcement stat1ng the program S success
and continuation is needed for the following years.)

Sept. 4 - Sept. 14 - Have Sue Smith or appointee make an announcement
at the Exceptional Student Department Chair Meeting
about the proposed community college class for
second semesSter senior exceptional students and
graduates. Ask for-their cooperation and assistance
along with their ESP counselor _in helping the
comnunity college staff "kickoff" the program.

o Let them know that there will be Someone contacting
thein about the program in the near futurg.

Oct. 1 - Oct. 15 - Develop a packaqe of 1nformat1on for the ESP
counselors including: the course obJect1ves,,cred1ts,
fee, locations, entrance requxrements, registration
dedd11nea,78un)vt College highlights and dactivities.
Incliude d ques Tionnaire for interested students to
(i1l opt. .

j
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Timéline
Start End

Oct. 1. = Oct. 15

Oct. 1 - Oct. 15

Oct. 15 - O¢t: 26

Oct. 22 - Nov. 16
Oct. 22 = Nov. 9

s iy -
it

The questionnaire should include:

Preference for 1 = two hour class per week or
2 - one hour classes per week:

The days of the week preferrad.

Time of the day:

i_fime per week 2 Times per week

4:00 - 6:00 6:00 - 8:00 5:00 - 6:00 5:30 - 6:30
4:30 - 6:30 - 6:30 - 8:30 6:00 - 7:00 6:30 - 7:30
5:00 - 7:00 7:00 - 9:00 7:00 - 8:00 7:30 - 8:36
5:30 - 7:30 :

Location: Sunset boiﬁege or Vocational Tech 5oiiege.

Have conmun1ty co]]ege representative (college
coord1nator) bring information package for the

ESP Chairs and the ESP counselors. Offer help and
assistance to the counselors when needed. Send a
copy to Sue Smith.

Send out Tetters to previous year except1ona1 student
(EMH; LD; EH) graduates: Address information is
ava11ab1e from each Exceptional Student Program:
Eontact by pRone or home visit may be needed;

grdduates or ask for a response by mail or phone
by a set date.

Individual school ESP counselors visit the EMH
classes and LD résource room to introduce the program
to first semester seniors dnd have interested students
fill out a questionnaire on the best day/dagi, time
and location of the class. Ask students to Reep
transportation detyils in mind when choosing the best
time for the classl The counselor should encourage’
car pooling and deduction from their present pay-
checks to pay for tuition. Other possible funding
sources should also be discussed. The counselor

35
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Timeline
P o

Oct. 22 - Nov. 9 should explain that there is a c]ass]oad limit and

1n§efes§ed students should contact him for further
questions: Students on full time work experience
may need to be contacted about the community college
class through their Work Experience Coordinator:
Interested students should then be encouraged to

Information about SN100 - SN161 should be sent home
to the parents at this time:

Nov: 12 - Nov: 21 - Time, day/days and location is decided: Announcement
is_made to. first_semester seniors that registration
will be tak&pg place in December:

— Y

- Dec. 21 - Registration forms are sent out to interested high
school graduates with updated information about the
date, t1me, and location of the first class.
Graduates are given a contact person to contact
for further information and a deadline for
registration.

=
O
<
(3]
@)

]

Dec. 21 - - Counselors contact the senior EMH and LD students

, about registration: The seniors turn in the
¢ registration form to the ESP counselor: A deadline

\ date is given:

Nov. 26

Jan. 7 - Jan:. 1 - 20-25 students are notified of acceptance: into the
class:. (Include time, day, location of the first
class:) Additional students _are placed on a
waiting list in case of openings.




Selling Points of Program to Students

- Student at Sunset College

- Class will help student with work adjustments and career p]ann1ng
- Sunset College ID card

- Sunset College activities

- Sunset College games

- Sunset College dances
- Sunset College Placement Office services
- Need Sunset Co]]ege brochures

- Need to get ESP Department, Chairs and ESP counselors excited about the
program. .

brobTemS -

- Transportat1on
- Sunrise City Bus System stops service at 6:00 p:m: -

Help with car poo]1ng may be needed: .
- Fee s

This fagtor 1imits this class-to students from middle.class income families:
CETA funding should be looked into. Check with Stewart Miller from the
State Department of Education-for possible funding sources.

- Differences in student abilities will need to be considered in c]ass
selection. ] / - o

- Packets should be made and d1str1b“\ed to ESP counselors by Oct. 155 1979.

Many sti:ents w1]] not be ab]e to afford tu1t10n w1th0ut spec1a] fund1ng

l
AN

"Kick-off" Schools

Backups :
Sunrise High School Brown High Schdol
dohn Small High School Blue Mountain High School
Sharon Medium High School Ambra High School :
Tom Large High School _ o
Center High School
B B 6'7
)
‘/:
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CONTACT PEOPLE

Sue Smith , I o o
Director of Exceptional Student Programs and Guidance Services
Sunsét, Arizona 85999

Telephone: 111=1111

Ambra High School

3839 West Back Road

Sunset, Arizona 85989

ESP Department Chair - John Smith : Telephone: 657-6185
ESP Counselor -~ Karen OWgns 657=3127
Br:owﬁgHi;i ;,;;;’ :‘7; & .

9402 West Cat Drive

Sunset; Arizona :85992

ESP Department Chair - Marjorie Long Telephone: 657-6228
ESP Counselor - Martin Signup ’ 657-6229
Tom Large High School «

4612 North 1015t Street .
Sunset; Arizona 85996 ’ ’ .

ESP Department Chair - {on 1éave) Jean Blue o o=
Acting ESP Dept. Chair = Roy Rogers Telephone: &57-4088
ESP Counselor = Ruth Thomas 657-4990
Center High School

6025 North Central Avenue

Sunset, Arizona 85998 N

ESP Department Chair .- Ray Johns Telephone: 657-3386
ESP Counselor -~ .Sam McDaniel - 657-4092
Sharon Medium High School Y |

ESP Department Chair - Helen dJonson Telephone: 657-3451
ESP Counselor - Tom Jones © o 657-3430

-

3333 West Roosevelt Square 1
Sunset; Arizona 85979

ESP Department Chair = Joan Rivers . , Telephone: 657-4967
ESP Counselor - Amy Wax ' 657-3228

38
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CONTACT PEOPLE CONTINUED |

)

unrise High School
8415 North 109th Avenue -
Sunset, Arizona 85988 : -
ESP Department Chair - Tom Eirhart Telephone: 657-4954
ESP Counselor ., - Ernest Tall 657-4955

Diak High School
1101 East Pine Road i
Sunset; Arizona 85941

ESP. Department Ehair - (to be appointed) Telephone: 657-4070
ESP Counselor - Ernie Cad 657-3559

; ; OTHER® CONTACT PEOPLE
Area Vocational Center

305 North Fifth Street
® Sunset; Arizona 85994

Contact - Shaea Sands, ESP Teacher Telephone: 657-3697
Carol Walk, Supervisor - - :
Larry Gilber, Counselor : . )
Special Needs Service ' |
. 804 West Wood Circle
, Sunset, Arizona 85884
N v . o
” Department Chair - Lee Buck ’ Teléphone: 657-6369
- Lang Alternative Céﬁﬁéf For Education
211 South 200th Avenue
Sunset; Arizona 85885 -
Director - Carl Burt - . ~ Telephone: 657-4951
ESP Department Chair - Peggy Dilly 657-4948

"
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3 N;qu ' \
YETP DISSEMINATION PLAN FOR
CLOUDS HIGH SCHOOL DESTRICT
(Sample 1)

materials describing the project; with backup ready for presentation
- to two d1fferent author1ty levels: -

1. Approva] Process - The approval process involves provision of adeguate

1.1 Support Mater1a1 - The support material includes information
- aimed for different levels of consumpt1on
1.1.1 Concept Paper - This one page paper should be a
: brief abgtract-like explanation of project:
- It shou]d convey what the project will cover;
generally how it will be achieved; when;
associated costs to the district; and a
commitment, to report the results;

1.1.2 Project Description Paper - This®*paper Should

include the usual justifitation for implementing

a project: need (why), goals (what), proc&lures

(how), time Tine (when), responsibilities (who)

‘§ and costs (time and money). It should contain
. a explicit coverage on the articulation of this
’ : project w1th ongoing district projects, probably
’ stressing both supplementary and new advantagés.

-

1.1.3 Available Back-up Material
1.1:3.1 Original Proposal

1:1.3:2 List of advantages/d1sadvantages to
. district system anet-Staff.

o g } )
1.1.3.3 Organizational charts of projéct showing
relationships between district and
Ra1Q§CommUnity College and. respon-
S1bi%ity lines within the district:
1.1.3.4 ‘Evaluation Plan
1.1.3.5 Raim County Comnunity College District
1.1.4 Tentative Procedural Papers - There should be ,
) . addressed to two audiences: (1) counselors and
! . (2) students/parents

1.1.5 list of potcntld] bvnvfltsrfor students: i.e.
(1) Career Services; (2) Placement Offlcc'

)
(3) Community College Activities, (4) ID card,
(5) TFinancial Aid; (6) Workstudy; and

(7) Technical Proqrdmt'

|
3
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1.2 Approval/Support - Key personnel need to approve and/or support
the project.

1.2.1 District App)OVd]fSupporf - Tne Project D1rector

shou 1d seek’ the, approvai/support of the *

. . Direztor of Spec1a1 Education, John Smith,

RN , Toe and -hie wWork Experience ngfd1nator Sam

- / Spade: The Director of Special Educat1on would

seek further district appr0va1 The teacrer
for the project would become respons1b1e for
the district-wide implementation and mon1tor1ng
of the prOJect Both neeq access to "sell" the
project to superiors d?d perhaps to the School
Board; the other has to help "sell" the project
to those who will help determine its actual

rplementation.

1.2.1.2 Sequence of idea presentation - A:
decision has to be made as to
‘ _ swhom the meterial should be pre-
. ‘ , <« sentéd first; or to both-at the
same time - The Concept Paper and
Project Descr1pt1on Paper should
be delivered prior to meeting.

1.2.2 Local High School Approva]/Suppovt - The Project
Director wnd the project teacher should present
the project to each high schoo] pr1nc1pa1 and
head counselor. : :

1.2.2.1 Sequence of ldea Pres pntat1on - A
similar decision as above has to
be made

-
2. Dissemination Process - The dissemination process involves the communication
of the project to school teachers and-.counselors and their comnittment
of support.

2.1 Counseling Stdff - Projoct - IMfOerTlOH should be pr0<0ntod to

' both régular and special counselors during a staff! meeting.
A date and offer of assistance should be made to the head
counselor during the local high school approval/upport
process. The materials presented <hould be the Concept
Paper, list of potentiil benefits for students . and tentative
procedurdl papers <hiould be used tor committinenit. purposed by
soliciting suggestions/revigions.

2.2 Teaching Statf - Information article <hould he circalated in Tocal
news letters bulleting with o local contact pegsan named .




3. éecruitment o% étudents

3.1 Identification = Counsélors, fo.ilty, or students theinselves
will identify poténtial perticipants in thé project.
~3.2 COntact,ang Assessment - Lounsclors would contact and discuss
with students the prcject objectives and advantages for
the student: :

3.3 Selection by Project Teacthici .
3.4 Enrollment by Projeat Teacher .

3.5 Follow-up by Project Teacher at aptvopriate time intervals.

4. Potential Problems : . - ‘ . %
4.1 Related to Approval Process o
y B 4:1:1 Rair fguht;>Vummuuity College Governing Board
// S approsal ot courses prior to approval process

within Closds High henool District.

‘.

, ' S " o R R
G:1:2 Campletion of supportive material prior to ‘asking

-7 tor apprioval.
4.1.3 Perveeption or conflict or duplicdtion of proiject
) o with ongoing distiict pirograins .-
L
4
' e
f" -
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PHYSICAL DEMANDS AND WORKING CONDITIONS FORM
o o ! _

The following pages introduce the Physical Demands and Working Conditions
Forin: This fori, because, of its excellent usability with physically Randicapped
students, is presented in this Manual with examples of its use. The form can
nevertheless be used with all handicapped students and provides them with a
guide to evaluate a potential job site. The student once instructed iff the
use of the forix goes to the poténtial 505 s{té»ana point by point rates the
site as to thé physical demands ahdrthé working conditions present. The .
student then returns to his counsslor/instrictor to fi11 out the sufiiation
section %f the form and to throughly evaluate the job Sété?ﬁ

The sample exercises provided with this section Shbd/tﬁé form filled out
With “0" responses méaning that the particuiar demand or condition does not
exist on that ‘b site:’ An "X" response means that the particular physicalt
demand working condition is present on the work sife. As with the examples,
it is Helpful to specify in some cases exactly what the demands and conditions
are. This form gives the student a structured outline to use in evaluating
2 potential work site. It also helps in the career counseling of the
handicapped to stimulate discussion or réal or imagined barriers to potential
careers. ‘

The case histories p;esented are 6? two hypothéticéi students with
different handicaps. There are, of course, many ways to approach the use of
this form and our attempt here is oniy'éo introduce it as one technical a‘de

that has beer -~ helpful by career counselors of the handicapped.

Wi le
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S PHYSICAL DEMANDS AND WORKING CONDITIONS ORM

poT Title ' [stablishwent Job Title ~ (ccupational Code
Naiie of Business * L dress
Nature of Busmc?s - o s rode
Yotal No. of Employoes Tohl No hi Employees tlns D)T mﬂ I |
J0b DESCRIPTION
PHYSECAL ENANDS K 3 EONITIONS o SHIRATION
Standmg y - [riside 4 Occupationally
_ HWalking ¥ o L  Qutside ¥ Significant
_ Sitting 1 ___ Extreme Cold Characteristics
Uftihg 1bs. S Extreme Heat
- tarrying b5, _Sudden Terip. Changes
v Pushlng 1b3. Wet aid/or Huiiid
m_Pulhng 155 Dry
__ Climbing T Noise andfor Vibration
__ bBdlancing _Hazards :
Staoping Mechanical Y
" faesling | T datricl ol
Ny S emands
___ Crouching . f ~ burns ;
Crawling ’ — bxplosives
__ Reaching \ : Radiant tnergy
Hand]mg | T Other -
____ Fingeping | Atmosphemc Conditions
__ Feeligg - Fumes
Talking ; __ (dors
~ Hearing | ' _ Mists .
o Seeing. , _ bases | Working
Close Work T Diists : /{ : @Il@l_tﬂ’.ﬂ.s_
" Depth Perception ~ Pgor Ventilation
. — Recamiadat o T Other
@7 Color Vision Works Alone
o ~ Peripheral Vision T Works With Others
Working Speed " Works Around Others
— (Other - — (Other
LR
s i

Aruitoxt provided by Eic:

ERIC Analyst Fimm Representative . Title




EXAMPLE # 1

NATURE OF HANDICAP: Paraplegic

George L., a 17 year old male with no work history has completed his
junior year of high school with no specific vocational preparation.
Academically, he is functioning at the 11th grade level in reading and math
and the 9th grade level in spelling.

He Tives with his natural parents who are 6?.éVéfé§é ?ﬁféiiiééhéé§ but
éébﬁdhiééiiy diéadvaﬁtaééa; They are QéFy §UbbéffiVé and see him as being

disabilities by socializing constructively and maintaining long-term
friendships. Leadership qualities have been evidenced throughout his school
history. _

ihtéijigé;:é testing perforied by the school psychologist indicates that
he performs ati”pproximétéiy the 50th percentile on the verbal portion of
the Wechsler I;i;‘++genfe Test for Children-Revised (WISC-R) and the 30th
percentile on the performance portion of the WISC-R. Emotionally, George L.
appears to be very stable. |

Géé?éé L. is wheelchair-boumd and does not have 666%?51 of bowels and

o S S
bladder; but does ug% the colostomy and catheter:

45
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0T Title
Name of Business
~Nature of Business

Totil No: of Eiii'p'loyee\ﬁ 00

PHYSICRL DEMANDS AND WORKING .CONDITIONS FORM
lstatllshment Job Title

S;entr;v Eerttef Hest’
— Insirance —

)

Total No of Fmployoes thls DOT Tltle

Telex Operator

OLrupatlonal fodo B

 Mddress_g5g £, Shea Blvd Seottsdale
SIC Code

Arizm

WP

£~

JOB DESCRIPTION
fist tyne accarately at Tesst 49 vords per nite,

a nust.

— i\

Good hgnan relation sk1lls ds contact with technical people is necessary.

buildings accessible to parapleg1c from parklng Tot to restroons.

Ability £ read ﬁaﬁhawﬁtihg and vork independent]y

Entire complex of

i

et

PUSICAL DENANDS

) Standing 0%

.__l_ Nalk1ng 10%
e
0

Sitting 903

Lifting  Tbs:
0 Carrying  Tbs:
(l Pushing 1bs.

WUIKlNh CUNDITIUNS

A nside 3
0 Qutside %
0 Extreme Cold
0 Extreme Heat
0 Sudden Temp. Changes

_il_.Wet and/or Humid

SUMMA]ION ¢
Occupationally

Sigmificant. .
Chanuier1smcs

Busy desk messages must go
out correctly. Accuracy

::ﬁkzPull1ng 1bs. 0 Dry extremely important.
—g- Climbing. ~0 Noise andfor Vibration
0 Balancing (- Hazards
- Stooping 0 Mechanical R
::ﬁ: kneeling 0 Electrical gg%;;gzl
0 Crouching 0 Burns
0 Crawling 0 Explosives Light Buty.
__0- Reaching \ 0 Radiant Energy
0 Handling . 0 Other
h—i—'Flngerlng (fyp1ng 0 Atmospheric Conditions
0 Feeling 0 Fumes
—_Talking (Communication with 0 Odors -
Agof,Hear1nq technical people) 0 Mists
) Seeing 0 Gases Working -
"y Close Work 0 Dusts Conditions
R e e ™ et psie
0 Color Vision y_Vorks Alone (755 of tine) | Ex;eﬂgnt Educational facil-
0 Peripheral Vision Y Works With Others (255 of tine) 1§1es.or_those]seek1ngk
__JL_Worklng Speed (Above average X Works Around Others . advancement. Pleasant work -
— (ther pressure) OtheF environment. . Advanced manage-
L | ment practices for human
> benefits.
— i -- )
hig Méwéf *_Fir Representative______ _ Title__

S Job Analys1s for Student 1n Example 4] (George L, -

Paraplegic Handicap)




EXAMPLE # 2 R

NAME: Raul M.
NATURE OF HANDICAP: Learning Disabled .
\ I N
ijéiﬂ M., 16 yééF old Mékiééh-i}ﬁiéﬁééh bilingual male; éFébbéH out of
school at QLe end of the 10th grade: He has a perceptual hahdi;ap which
limits formal learning: School test data indicates that he %ungzions in
spelling at the 4th grade level, reading and math at .the 8th grade level.
Socially; hé comes from a laboring fam%iy where masculine work is of
paramount impbffahté.. On the Wechsler Intelligence Scale for Children-
Revised (WISC=R), he ranged from the 16th to the 50th percentiie. He scored
in the average range on the performance portion of tﬁk test and below
average on the verbal part.
His impairment is in his inability to integrate symbolic learning.
He learns by seeing and observing (modeling behavier). He is competitive
and has a good memory for tasks once learned.
7 Raul M. was expected to take on responsibilities of a wage earner
at a §OUhg age. Emotionally, he displays difficulty in adjusting t§

. environmental stresses. When under stress, and when confused, he becomes

angry easily apd displays defensive=resistive behaviors.
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DOT Title

Name of BusTress SYZWAuiﬂmﬂllye__ I
Nature of Business Suall.independers. Auta._repeir ang. mdlﬂﬁenﬂqﬁﬁ_bOSIﬁﬁ

IotaI No. of Eiployees 3 Total No. of Employees this 00T Title

~PHYSICAL DEMANDS AND WORKING. OONOITIONS FORM

tomobile -~

[stablishment Job Title Werhanics Hetper - Occupat1ogal (ode
Address 990 £ Green

W jmﬂMe

MEm“;;

s

JOB DESCRIPTION

/
-

NSSIStant to owner/chIef mechanic. Duties include thatiﬁg tivgs, libe and o1l care needing such

servicing, Learns auto mechan1cs a5 the owner has time to show him the procedures

,/

134 74

lexijlxlxl I

~PHYSICAL DEMANDS

, L Standing 90"
1 Walking 10
Ty Sitting ok
_y Lifting 50 1bs.
)y f€arrying 25 1bS. .

_X_ Pushing 100 1bs.
X Pulling 100 1bs.

X Climbing

_0_ Balancing

X Stooping

~ % ‘Kneeling
Crouching-
X Crawling
Reaching
Handllng ’

I*I I

|

P

=
(g
o
—
—_—
=
=%

Seeing.
X Close Nork ,
9 Depth Perception
0 AccommOdation

_II;JPerlpheral Vision
__Horking Speed
__ Other

WORKING CONDITIONS

X Inside 90 3
X Outside 10
_ 0 Extrene Cold
"X Extreme Heat
T Sudden Temp: Changes
0 Net and/or Humid
Noise and/or Vibration
Hazards
X Mechanical -
X Electrical
xA,Burns
X Explosives
0 Radiant Energy
"= (ther
Ntmospherlc Conditions
ﬂxA,Fumes
—) Odors
_le_lets
(. Gases
0 Dusts
K Poor.Ventilation
o Works Mone
0 Works Hith Others
) Works Around Others
___ Other

I

Occupationally
Significant
Characteristics .
ot gh pessure estab-
1ishment. Ouner has patience
to teach tasks in small
sequences s£o build success.

Physical

Demands
Variable - I]ght to heavy
wark.

J

Working
Conditions

%\

Opportygity to learn auto

Can move to fast paced auto
agency if speed and skills

develop to that Tevel. ///’

fiechafiics urider low pressure. |

1%

Nnalyst

_JL_Flrm Representatlve Wiiinkj

TItIe

Job Analysis for Student in Example 4 (Raul M. Learnlnﬁ'OISabIed Hand1cap)




